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PekomeHgaumm no NnoaroToBKe CTeHAOBbLIX AOKAA0B

CrenmoBblii gokaan (Poster presentation) sBisercs KOMIAKTHOH, HArJISIHOM U
WH(POPMATUBHON (OPMOM TMPEACTABIICHUS PE3yJbTaTOB HAYYHOTO HCCJICIOBAHHS.
B03MOXHOCTD  JIOHECEHHST OOJBIIMM KOJHMYECTBOM JOKIAAYMKOB Pa3HOOOpa3HOMH
uHbOpMallUd 0 ayJUTOPUH 3a OrPaHMYCHHOE BpeMs JAelacT 3Ty ¢GopMy AOoKiIaia
MOMYJISIPHOM Ha KOH()EPCHIMIX Pa3IMYHOr0 YPOBHS.

Inter,
dent;
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TpeboBaHus K OQOPMIICHUIO CTEHAOBOTO JOKJIaja MOTYT OTJIMYAThCS M, KaK MPaBUIIO,
3apaHee COOOIIAIOTCS JOKIaauuKaM. TeM He MeHee, MOXKHO NPEIIONKHUTh P OOIIHUX
PEeKOMEH AU SISl YCIECIIHOW MOJTOTOBKH CTEHIOBOTO JO0KJIa/a, MPOUJITIOCTPUPOBAB UX
NpUMepPaMH yIA4YHOI0 U He COBCEeM yIa4HOro o(pOpMIICHUS CTEH/IOB.

TexHu4eckoe NCNOJTHEHHE U TAa0apUThI

B OosibIIMHCTBE CBOEM CTEH[bl M3TOTABIMBAIOTCS B BUJE LENBHOIO MOCTEpPaA WIH MyTEM
HaKJICMBAaHUS Ha JIMCT BaTMaHa/ BEPTUKAJIbHBIA CTEHJ OJOKOB TEKCTa M WILIIOCTPALIUU,
PACKpBIBAIOIIUX CYTh ITPOBEACHHOTO UCCIEAOBAHUY U MIOJyUYEHHBIE PE3YJIbTATHI.
Cranmaptabiid pazmep nocrepa — Al uiau A0, T.e. 60x90 cm nim 90x120 cm.

OpueHTalus - BepTUKAJbHASL UM TOPU30HTAJIBHASA.

broku Texkcra MOryT OBbITH HaneyaTaHbl Ha OTAENbHBIX JUCTaxX (opmaTta A4 win OoJbIIe,
HO MX YHUCJIO HEe JOJuKHO npeBbimarth 6-10. LlenpHble mocTepsl co3/1at0TCs MPpU MOMOIIH
cnenuanbueix nporpamm (Adobe Acrobat (PDF), PowerPoint, MS Publisher,
PhotoShop, LaTeX, GIMP, CorelDraw, PosterGenius), 3arem pacrnedatsiBatoTcs (H,
€CJIM HYKHO, TJAMUHUPYIOTCS) B KOMUPOBAJIBHBIX LIEHTPAX UM TUHOTpadusix.



MoOXHO WUCIIOIB30BaTh YK€ TOTOBBIE IIa0JOHBI (templates), HamoMHSAST MX CBOUM
coJiep>KaHueM, MEHsISI LIBETOBYIO TaMMy M Ha3BaHus pyOpuk. [Togbopky 1mabioHOB MOKHO
HANTH HA MHOTUX CaiTax (CM. CCbLIKU 6 KOHUe CIamblL).

PexoMenxauuu nmo opopmiieHUI0
IIBeToBOE 0OhopMIEHHE —
Crenn Moxer ObITh uepHO-OenbiM (Puc.l), omHako nydine BbIAENATH WHGOPMAIUIO U
py6puxu ¢ momomibio 1Bera (Puc. 2). Tekct, ocHOBHOM (OoH U rpaduKka ITOJKHBI OBITh
J0CTaTOYHO KOHTPACTHBIMH, IIPHU 3TOM CJIEyeT U30eraTb TeMHOTO (OHA, CIUIIKOM SIPKHX
[[BETOB U HEe KOMOWMHHpOBaTh Ooiee 3-4 OTTEHKOB (CM. HEyIa4HbIM mpumep Ha Puc.3).
MosHO clenaTb LBETHbIE MOJUIOKKH MNOJ TaOJUIBl, B HEKOTOPBIX CIy4asX YMECTHBI
PUCYHKH U (oTorpaguu, HO YpE3MEPHOE HX HCIOJb30BAaHUE OTBJIEKAET BHUMAHHE OT
Hay4HOU mpoOiemsl (Puc.4).
Puc.1 Puc.2

>~ p i » EFL Classro
usion of minority Korean viewpoints in curriculum policy and pi , Interactive Read Aloud in th
at one Aotearoa New Zealand secondary school e Mei-lan Lo

University of North Dakota

J Essential Components and Steps of

Interactive Read-Aloud Barrentine (1996) wrote, “many
Besides reviewing relat ! i | clements contribute to successful
wedtet s, 1R | interactive readings, but there fsno.
i L L formula for success” (p.43), Teaches
| education programs for peeparing literaey’
fllows 5 the rese | and ELL teachers may put mare emphasis o0
present study. o . . ~ | the importance and practices of interactive”
read-aloud. As a follow up activity for
| interactive read-aloud, teachers can ask
students to weite and ilustrate thele own
books and read them to others. Last but not
least, school districts can organize
workshops for teachers to share thele
experiences, as well as exhibitions for
students to share their warks.
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Importance of

Interactive Read-Aloud

The importance of Interactive read
aloud fs to;
*model expressive, enthustastic reading
skransmit the pleasure of reading
mte listeners to b reacers

(Richarésce, 2000, p,3,
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*E1pand students' background, vocabu,
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Steps:
1.Choose an appropriate book

N 2.Preread and plan interactions

15top for interactions
4.Asess student progress and
understanding
(Herrell & Jordan, 2008, p.30)

Challenges for Non-native
English Teachers

WhAL follows are some chalienges for
nonative English teachers when using
Interactive read. -aloud:
+Some cultural Connotations i the
tl::-;uu e dificut to understand,
ol resources; not
from pubc braries ummmm
shack of adaquate training,

| (2004), Interactive read-alouds: I there &

common set of implementation practices)
The Reading Teacher, 58 {1}, 817,
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3aroJ10BOK -

B BepxHeil wacTu creHAa AODKHO pacrloyiaraThbCsl Ha3BaHUE [IOKJIAJa, IOJHOE HUMS
JOKJIIaYMKa, Ha3BaHUE MPEJCTABISIEMOM WM OpTaHU3allMk C YKa3aHUeM ropoia (|
CTpaHbl), a TAK)KE KOHTAKTHAsI HHQOpMAITHSL.

HNudopmatuBHOE Ha3BaHUE JODKHO OBITH CPEJHMM TO JUIMHE (3aHMMaTh | CTPOKY, B
KpaifHeM citydae — 2) ¥ UMeTh pa3mep 3-5 cM B BbICOTY (keriib He meHee 100 pt).

Jlist 3aronoBKa Jrydrie BeIOMpaTh mpudThl THIA sans serif (Hampumep, Helvetica, Arial u
1o 00HbIE), KOTOPBhIE HE UMEIOT TOHKMX JHHUN. Kpome Toro, 3ty mpudTsl TpOHOpIHO-
HAJIbHBL, 4TO 00JIeTYaeT YTeHHe.

OCHOBHOM TEKCT —

OCHOBHOI TEKCT, MOJ3ar0JIOBKM U MOJANMKUCH K PUCYHKaM JOJDKHBI ObITh O(OpMIICHBI B
BUJIe 3-4 KOJIOHOK M YUTATHCS C PACCTOSTHUSL He MeHee 1 MeTpa, mosToMy pazMep mpudra
JUTSI TIOJIMTACEH M TeKCTa JOJHKCH OBITh He MeHee 4 MM B BbICOTY (Keriib 16-24, nHTepBan
MOJYTOPHBIM), 17151 TIOJ3aT0JIOBKOB — KUPHBIA mpudT, Keryb 28-36 .

JIsist OCHOBHOTO TEKCTa JIydile BeIOMpaTh mpudThl Tuma serif (Hampumep, Times New
Roman) u wu3beraTh CTUIM30BaHHBIX MIPU(PTOB, a TaKKE MCIONH30BAHUS HA OJHOM
crenae 6omnee 3 tunoB mpudra. He cTouT Mcnosib30BaTh KUPHBIA MIPU(PT WK 3arJIaBHbIC
OYKBBI JIJIs1 BCETO TEKCTA, TaK KaK 3TO 3aTPYIHSICT BOCIPHUITHE.

TexcroBas uHdopmalus He JOJKHA 3aHUMATh OoJiee YeM 2/3 OT MJIOIIAAM CTEHAA U, B
ujeane, He J0JIKHA NMpeBbImaTh 006éM B 800 cj10B, MO3TOMY TEKCT HAJI0 TIIATEIBHO
CTPYKTYPUPOBATh, YaCTh PE3yJbTATOB MOXHO MPEJCTaBUTh B BHUjE TabIuIl, TpaduKoOB,
KPYTOBBIX WJIM CTONOYAThIX auarpamm. [Ipu 3TOM clieqyer MOMHUTH, YTO TaOIHIIbI
BOCIIPUHUMAIOTCS XYK€, YeM IpauKd U JUarpaMmbl, TOATOMY UX HEOOXOJIUMO CHeNaTh
KpaTKUMHU WU NPeACTABUTH OT/AeJbHO B BHAe pa3aaTouHoro martepuasna (Puc. 5).
UpesmepHoe ymoTpebiieHne CXeM M JuarpaMM TakKe 3aTPyAHSIET BOCIPHUSATHE CTEHAA
(Puc.6)

Puc.5 Puc.6




PexoMeHIalIMU 10 COAECPKAHUIO
OCHOBHBIE PYOPHMKH -
CTeHa0BbBIN TOKIaJ MOXKET OBITh MOCBSIIEH ONMHUCAHUI0 KaKOW-THOO 4aCTHOM MpOoOIeMBbl,
CBSI3aHHOW C TPOBOJMMBIM JOKJIQTUYUKOM HKCCICIOBAaHUEM, WU e B CKartoh (opme
MPEACTABIATh OONIYI0 KOHIENIHIO ucciefaoBanus. CreayeT MOMHHTH, YTO B Hcae
CTEHJIOBBIM JOKJIaJ JOKEH OTJIWYaThCs OT pacledyaTaHHOM HAay4dyHOM CTaThH, TO €CTh
MPEACTABIATh  COOOM  CONMPOBOXKIACMBbIE  OCHOBHBIMHM  Te3HMCAMM  PE3yJIbTaThI
UCCIICIOBAHUSI, COJICpKaTh KpaTkue (OPMYJHPOBKH, a HE [JUHHBIC CIOXHBIC
MPEJI0KEHUS C BBOAHBIMU KOHCTPYKITUSIMH.
YuuTeIBas orpaHUYeHUS B 00bEME, TEKCT M JPYrue KOMIIOHEHTHI JOKIaaa JOJKHBI ObITh
YETKO CTPYKTYPHPOBAHbI MOJA3aroJ0BKaMU W JIOTUYHO PACIOJIOKEHBI B 2-3 KOJOHKH C
MOHSATHBIM TIOPSJIKOM cliefjoBanus. B uneane 01oku nHGoOpMalvu JOJDKHBI YUTAThCS KaK
CBEpXy BHM3 (C IEJIbIO MOAPOOHOr0 H3Y4YEHHs), TaK M IO JUaroHaIM (C IEJbI0
o3HaKoMJIeHus). JIIsi 03HAKOMJICHUSI C CYThIO MCCIICAOBaHHUS JIOJDKHO TpeOOBaThCS HE
Oonee 2-3 MMH, a JJIs TTOJTHOTO MPOYTECHUS MaTepraja cTeHaa - He 6osee 10-15 muH.
Ha3Banusi pyOpMK MOTYT BapbUpOBAaTbCS, HO B IIEJIOM HMX COJIEPKAHUE CBOJUTCS K

OCBEIIEHHUIO cieayonux Bonpocos (Puc.7,8):

* [lenb 1 334241 JAHHOTO UCCIEN0BAaHUS (MM NPEINOCHIIKH K Ha4ally TJaHHOM paOOThI)
* ['unoresa, TeOpHsl, KOHLIETILIMS, JIEKAIINE B OCHOBE UCCIIEAOBAHUS

* [IpennoxeHHass METOUKA PACCMOTPEHHMSI BOIpOca (peuieHus: mpooiemMbl)

» [IpencraBiieHHE U aHAIU3 NIOJIYYEHHBIX PE3YyJIbTaTOB

*  (OCHOBHBIE BBIBO/JIbI, IIPEUIOKEHUS U IEPCIIEKTUBBI UCCIIEI0BAHNUS

]

bubmmorpaduueckue cChUIKU

Problems with English Composition lTextbooks

Introduction

i
- Many researchers have been trying to build second
ige (L2) writing models (e.9. Cumming & Riazi, 2000;
| Hayes & Flower,1980; Zimmermann, 2000), but no one can
| successfully build validated comprehensive models of L2
writing instruction and learning because too many complex
issues are involved in the L2 writing learning and teaching
processes. Although no definite indicators of achievement in
the writing process come out, regarding the special situation
of different L2 learners, we still need to consider what factors
and exercises should be included in a L2 writing textbook
Concerning this question, we take China college English
learners as a sample to do the research. Since the
participants are adults, they have good foundations in their L1
writing. Making full use of their L1 writing experience to
transfer the L1 knowledge into L2 writing is important.
However, we hypothesized that those textbooks for Chinese

college students do not make full use of the L1 transfer, or the |

study results on the comparison between Chinese and
English language.

Hypotheses
- * Exercises do not make full use of the learners’ L1
knowledge.

~ = The textbook structure does not reflect the study on the
® difference between Chinese and English.

 content does not make use of the L1 writing transfer.

ses do not challenge the intelligence of an adult.

Hongxia Fu Teaching & Learning

University of North Dakota, Grand Forks, ND, 58201

* Surveying the students' and instructors’
€ pel
perceptions of the

|* Analyzing the content, structure, and exercises of present
textbooks in terms of L1 transfer.

* Analyzing the students’ composition scores and feedback to
evaluate their L1 transfer.
Data Analysis
After employing factor analysis method to test the
questionnaire validity and reliability in a pilot study, the survey

will be administered to participants. We will also use t-test to

| | test the significance between the scores in different

categories. We will qualitatively describe the textbook

analysis.

Up to now, only the questionnaire validation is finished.

|| Other analyses are coming up. The following is about the

| findings of this validation.
Questionnaire Validation

The author designed a questionnaire of 20 multiple

choice questions with a 6-point scale. It is about the

knowledge by v

ion per

sentence, paragraph, and passage.

Through SurveyMonkey 55 female and 25 male
traditional EFL juniors were invited. They were from a
Midwestern university of China. During March 8 to April 8,
2009, 28 female students answered the questionnaire.

Factor analysis and reliability test were conducted to test

y | the constructs and reliability of the questionnaire.

| Form 1. Cronbach's Aloha of each part
voeabulary

sentence. paragraph pauage

Cronbach's Alpha 6095 A A9 an

N v

Puc.7

for L2 Speakers

Results
The reliability test (See Form 1) showad |
category in the questionnaire had the highest ;
y and were tely
reliable. The sentence part was not reliable enough,

grapl

Factor analysis produced 7 constructs, explaining
79.90% of the total variance. Among these constructs only.
one construct was strong and meaningful — organization
ability/passage category; all other constructs were weak.

Discussion

* Students may apply the knowledge of vocabulary and
sentence inconsistently in different contexts. In other
words, these two parts are challenging in instruction,
which might be due to the student's different abilities to
resist the L1 interference.

« Itimplies that the
sentence and
them further.

might need to the
bulary chapters, and to

in their of

* The may reach
applying passage knowledge.

« The results reflect that the L2 writing is a very complicated
learning process, and involves many interrelated factors.

Limitations

|« The number of participants is small, so the results need to

be carefully considered and applied.

« Because the abilities at word, sentence, paragraph and

assage levels are overlapped, | may redesign the
3 st from another p such as diction,

;ynlax. passagelparagraph organization.
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B HekoTOpbIX cCilydasX CTEH]J BKJIIOYAET KPaTKyl AHHOTALMIO K JAOKIady (mepBas
pyOpuka) M 0OJarofapHOCTM HAy4yHOMY pPYKOBOJUTENIO, KOHCYJIbTAHTY, CIIOHCOpam
UCCIENOBaHUS W JAp. (3aKiIouuTeNnbHas pyOpuKa), 4TO B OCHOBHOM IIPUHATO B
3apyOeKHOU TPaKTHKE.

Bonbliryto pois B BOCOPUSATUY CTEH/A UTPAET TaK Ha3blBacMasi BU3yaJbHAasl TPaMMAaTHKA
(visual grammar), obGecrnieunBaroIas JOTHKY, CBI3HOCTh M HAIISTHOCTH IPEICTABICHHON
nHpopmaruu (Puc.8). B kaduecTBe CBA3YIOMIUX CPEJICTB MCHOJB3YIOTCS IMO3ar0JOBKH U
pasinuHble rpaduyecKkue CpeCTBa - IIBET, CTPEIKH, YKa3aTeld, CXeMbI U Jp.

Puc.8

Promoting EFL Students’ Self-efficacy in Academic Reading a

Sasima Charubusp
Graduate School of English as an International Language, Chulalongkorn University, Thailand

Research Frameworks

Background

+ The theoretical framework proposed in this study is an

* ALI will be implemented at a Thal university for

r' Academic Literacy-Based Intarvention (ALIl) framework 10 weeks. The results of the Instruction will be
- (Figure 1) which is derived from two underlying Investigated and compared with the existing
frameworks, Academic English literacy and Reading academic reading instruction which focuses on
Self-Efficacy (Figure 2) academic reading and writing strategies
+ The Literacy-based Instruction (The New London

ows that
stor of academic

foreign language leaming
Schallert, 2008. Pajares

9 ntrich & De Groot, 1990; Pajares & Schunk
2001: Mills, Pajares & Herron, 2006)

« Students who have high reading self-efficacy will

Group) is used as an instructional framework

= The participants are 120 undergraduate students

from an English-medium-instruction university.

* Apre-test, a post-test and a self-report, measuring

academic reading proficiency and reading seif-
efficacy, will be given to the participants prior to
and after the instruction (weeks 1 and 10)

* ALl Instruction will be videotaped (during weeks

choose to read long and difficult texts. They have 3. 6 and 9) and transcribed

persistance in reading even when encountering
complications (Wigfield & Tonk, 2004)

ALl Framework
Language Construct
Metacognitive Construct

Cognitive Construct
Socio-Affective
Construct

N
Academic
English
Literacy
Framework
i

= 10 participants will be selected to participate in a i
focus group retrospective discussion (weeks 4, 7 and
10)

Problem Statemen e .
: _ ts Research Materials & Instruments

* Students in English-medium-instruction context
have to deal with assignment: 1. A . n manual
ignments concerning 1. An AL} reading instruction manual, reading
materials and lesson plans of 10 units
{ 2. An IELTS (Academic Reading Module)
3. A Reading Self-Efficacy Inventory
a4 A Students’ Accomplishment Record
: 5. AVideo Observation Report
6. A Semi-Structured Student Focus Group
Retrospective Discussion Protocol

g, g and . L in
order 1o fulfill classroom tasks, a high command
of academic English literacy is seriously

required

= Research has found that Thai students have
reading ies in

Y

s related to and length of
reading passages. These problems affect
low and a attitude
toward the text they read.
(Aegpongpacw 2008).

S e T R S
= Cognitive Dimension
- il

H ) is still in prog
i available in September 2011.

i * When confronting long. complicated and
3 s . o texts as |
. lack of self-effica s
skills that students hlva,cy <l IR

and low self.
believe in their reading capability. Th, et
. They alwa
l'l::_ reading difficult. They try to avoid nndl:; due
Jack of strategies and perseverance. T
Quit when they encounter difficultias.
lurhup(Gu!M. & Davis, 2003;
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OI[HaKO H3JINIIHAA BU3yaJIn3alud U CXEMATHUYHOCTD, HAXKC IIPH HAJIHUYHUH yKasaTeneﬁ Ha

MOCJIE0OBATEIBHOCT  M3JI0XKEHHS,, MOXET CO3/1aTh JOINOJHUTENIbHbIE TPYJHOCTH
BOCHpUATHSL MaTepuajia Oe3 MOsICHEHWH Jokiaguuka. Torja Kak IJIaBHOE Ha3Hau€HUE
CTeHJla — JOHECTU J0 ayJUTOPUU KOHIIETILIHIO, TEXHOJIOIHH U PE3yJbTaThl UCCIECTOBAHUS
KaK B CONPOBOXKJEHUU KOMMEHTApUEB aBTOpa, Tak M 0€3 HHUX, BElb C COJEp:KaHUEM
nocrepa MOTyT 03HaKOMUTHCSI BHE O(UIIMAIBHON CECCUM CTEHAOBBIX JIOKJIAJ0B, Ha caiiTe
kKoH(pepenuun u T1.0. B cnegyromem npumepe (Puc 9.) xpeaTmuBHOE M HMHTEpECHOE
pelIeHre co3aTeNs MocTepa MoJaTh CBOM MaTepuall, HSCOMHEHHO, MTPUBJICYET BHUMaHHE
ayTUTOPUN U TIOMOXET OOBSICHUTH CIOXKHYIO MpOoOJeMy Jake HE CIenuaInucTaM, HO
HeyJauyHoe coueTaHue (OHa W I[BeTa TEKCTa, OTCYTCTBHE pPYOpUKAallMU, CCHUIOK,
MUHUMAJIN3M B KOMMEHTapUAX HE TO3BOJIAIOT B TIOJHOW Mepe TIOHATH CYTh MPOBEACHHOTO
UCCIIEZIOBAaHUSI CaMOCTOSITENIbHO. bosiee TOro, BHIOpAaHHOE peIIeHHE B IIEJIOM MOXKET
BOCIPUHUMATHCS Ha KOH(EPEHIUH OIpPeleCHHOIO0 YpPOBHS HE COOTBETCTBYIOLIUM
TpeOOBaHUSM HAYYHOT'O JOKJIA/a.



predicting =
genotype fl'om ""“-'mon::’l::::
phenotype

Michael D. Barton, Hazel A. Barton Q
University of Akron

arylsulfotransferase

cave-isolated

Pseudomonas www.michaelbarton.me.uk
flourescens

A N

1 Mg

compared with
three other
Pseudomonas

possible
involvement in
cell division

create
sequence
similarity
network
c-di-GMP

signal molecule
binding domain

identify
communities
of homologs

twitching motility
phenotype specific
to two strains

no observable
difference in
type 4 pilin

pathway genes

clusters

specific to :\’“ domain occurrence gene occurrence
phenotype communities communities

(Mcrounuk pucynka - http://www.bioinformaticszen.com/post/genotype-from-phenotype/)

Odopmienue cTeHma - TBOPYECKHM TMpoIlecc, HO, TeM HE MeHee, HeoO0XO0IuMO
MPUACPKUBATHCS ONPECICHHBIX MPaBUJI, YTOOBI MPEICTABICHHBIMN CTEH ObUT JTOCTYIICH
BocnpusaTuio. IIpuBOAMMBIC HWIKE TIOJE€3HBIE CCBUIKM IIO3BOJIAT OoJiee IMOapOOHO
03HAKOMUTHCS C MEXKTYHAPOIHOM MPAKTUKON 0(hOpPMIICHHSI TOCTEpa U MPOBEJCHUS CeCCUi
CTEHIOBBIX JOKJIAJIOB.

HcTOYHNKH H MOJIe3HBbIE CCHLIIKHA:
1. Purrington, C.B. 2009. Advice on designing scientific posters.
2. Purrington, C.B. Designing conference posters //http://colinpurrington.com/tips/academic/posterdesign
3. Creating a poster using MS PowerPoint
4. Poster Presentations: Designing Effective Posters
5. Hess G., Tosney K., Liegel L. Creating Effective Poster Presentations

Ccbliku HA MIA0JIOHBI 1J151 NOATOTOBKH MOCTEpPa:
http://www.makesigns.com/SciPosters_Templates.aspx
poster-template-horizontal-1-purrington.ppt
poster-template-horizontal-2-purrington.ppt
poster-template-horizontal-3-purrington.ppt
poster-template-vertical-1-purrington.ppt
poster-template-vertical-2-purrington.ppt.
http://www.studentposters.co.uk/templates.html

HimrocTpanumu:
B xadecTtBe wuTIOCTpanMii K METOAWYECKHM DPEKOMEHIAIMSIM OBLIM HWCIOJIh30BaHHEI (hoTorpadum,
cnenannbie goi. FO.B.CepraeBoit Ha MexayHapoaHoMm (opyme mgoktopantoB TESOL Doctoral Forum
2010, mpoxomusmem 24 maptra 2010 r. B 1. Bocron, CIIA. Bonbire ¢ororpaduii ¢ pa3sHBIX ceccHid
CTEHIOBBIX JIOKJIaJ0B MOKHO HaiTu Ha caiite Www.flickr.com B pasmene Poster Sessions.



http://www.bioinformaticszen.com/post/genotype-from-phenotype/
http://www.swarthmore.edu/NatSci/cpurrin1/posteradvice.htm
http://colinpurrington.com/tips/academic/posterdesign
http://sph.washington.edu/practicum/ppposter.asp
http://library.buffalo.edu/libraries/asl/guides/bio/posters.html
http://www.ncsu.edu/project/posters
http://www.makesigns.com/SciPosters_Templates.aspx
http://colinpurrington.com/wp-content/uploads/2011/09/poster-template-horizontal-1-purrington.ppt
http://colinpurrington.com/wp-content/uploads/2011/09/poster-template-horizontal-2-purrington.ppt
http://colinpurrington.com/wp-content/uploads/2011/09/poster-template-horizontal-3-purrington.ppt
http://colinpurrington.com/wp-content/uploads/2011/09/poster-template-vertical-1-purrington.ppt
http://colinpurrington.com/wp-content/uploads/2011/09/poster-template-vertical-2-purrington.ppt
http://www.studentposters.co.uk/templates.html
http://www.flickr.com/
http://www.flickr.com/groups/368476@N21/pool/with/2433213715

